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Clashes Break Out at Boston Common Anti-Mask, Vaccine Rally
and Counterprotest
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Two people were arrested during a vaccine mandate protest Sunday in Boston.
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Posted 4 hours ago

> Watch & share this EXCLUSIVE interview that breaks down the
science behind the deadly effects of the globalist-approved jab!

’ “We've never seen this ever in human history.”
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The Dunning-Kruger Thought Process
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"I know everything

about this "Trust me, it's

complicated!"
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"It's starting to
make sense"

"I'll never
understand this!"

Competence
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Table 5.1. Average 2015 PISA scores (PV) of USA and Asian countries/regions.
Self-belief

Math scores Science scores Self-efficacy
Country/Region Mean SD Mean SD Mean SD
China 541.74 100.84 52834 9856 0.06 1.17

Hong Kong 550.55 88.48 525.60 79.58 -0.07 1.22
Japan 53330 88.18 539.03 9328 -046 1.22

Macau 54398 79.03 52859 81.84 -0.03 1.12
S Korea 52391 99.97 51475 95.00 -0.02 1.23
Singapore 557.08 95.75 54595 104.60 0.07 1.14
Taiwan 539.20 103.79 530.85 9985 0.19 1.19
USA 47435 87.92 502.60 98.04 0.29 1.29

Mean
0.19
0.21

-0.51
-0.50
0.34
0.42
-0.01
0.65

SD
0.87
0.95
1.02
0.81
0.98
0.94
0.89
0.95

Ambition

Mean
2.98
2.80
2.64
2.63
2.84
3.00
2.92
3.25

SD
0.73
0.80
0.82
0.81
0.75
0.79
0.76
0.72

Chong Ho Yu
Hyun Seo Lee

Creating Change

to Improve
Science and

Mathematics

Education

Lessons from Hong Kong

@ Springer
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Table 5.2. Average 2015 PIAAC scores of USA and Asian countries (7 = 22,423).

Numeracy  Problem-solving Readiness to learn
Country Mean SD Mean SD Mean SD
Japan 289.47 43.82 29531 43.77 2.96 0.81 o
Singapore 255.81 69.23  287.66 45.01 3.48 0.83

South Korea 262.28 46.14 283.19 37.24 2.86 0.94 gﬁ'p"r%\g‘a”ge
_United Sates  254.51 55.56  278.01 4328  4.05  0.72 RSP
Mathematics

Education

Lessons from Hong Kong

) Springer
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Figure 5.4(a). Distribution of RTL of Japan | Figure 5.4(b). Distribution of RTL of
Singapore
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Figure 5.4(c). Distribution of RTL of South Figure 5.4(d). Distribution of RTL of USA.
Korea.
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JFK Jr., wife presumed dead
in plane crash off Vineyard
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America: Land of the Self-Inflated Ego

Posted on March 22, 2011 by Dr. J

I'm not the biggest fan of New York Times columnist David Brooks, but I wanted to call
attention to a recent piece of his that highlights a pretty serious problem we have here in
the U.S.

Brooks points to several markers that show
Americans to have high levels of “self-esteem”
even as they get worse in several areas of
accomplishment, such as mathematical skills.
We all think we live in Lake Woebegone,

where everyone is above average. And

because we are all so wonderful, we believe
we deserve the very best of everything and
have this message constantly reinforced
through advertising.

Near the end of the column, Brooks does

some interesting connecting of the dots and

speculates about how many of our current
social and political problems can be traced in part to our inflated egos. Political
partisanship? Increased levels of consumption and debt? Decline in civic virtue? It’s all
food for thought.
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How Is X Taught in America  Europe  Schools  Education  The United States of America

4

How do US Americans get their huge egos and

.overconfidence? Is it taught in schools there?

/), Answer 3 Follow-1 38 Request O 7 4> oo
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Ad by Interview Kickstart - Interview Bootcamp
If you had to interview someone for a data science position, what questions
would you ask them to establish their competence?

If we were to interview someone for a data science position, in order to understand if
they're qualified for the position. We would divide the data science interview
questions int...(Continue reading in feed)

4 Answers

e Guy Devine, studied at Fanshawe College

Answered Jul 9, 2018

Ego and overconfidence is not such a big deal. It is when it becomes inflated and
reality is difficult for them to grasp that problems begin.

At school, in media, in church, at home, in politics, in sport, etc.....

Not everyone is like this. But the part of the culture that is.....is crazy.
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How the Self-Esteem
Craze Took Over
America And why the
hype was irresistible.

By Jesse Singal

TO REALIZE

YOU ARE A WONDERFUL,
SPECIAL PERSON

In 1991, a children’s book called The Lovables in the Kingdom of Self-Esteem
was published. Written by Diane Loomans and illustrated by Kim Howard,
The Lovables imparts a simple, nurturing message: You, the tiny child
reading this book or having this book read to you, are very special.
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ﬁncken Soup
—forthe SOUI

Jack Canfield,
Mark Victor Hansen,
.and Amy Newmark

- N

The #1 New York Times Bestseller
More than 8 million copies sold!

= 20th &
The Original & “edion”

(hicken Soup

oul.

. All Your Favorite Original Stories

Plus 20 Bonus Stories for the
Next 20 Years

for the

Jack Canfield
Mark Victor Hansen
Amy Newmark

Foreword by
Heidi Krupp
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How the Self-Help Movement
Made America Helpless
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Why Today’s Young Americans Are
More Confident, Assertive, Entiled —and
More Miserable Thon Ever Before
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Recent GPA Trends Nationwide
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Student Evaluations of Teaching Encourages Poor Teaching
and Contributes to Grade Inflation: A Theoretical and
Empirical Analysis

Wolfgang Stroebe &

ages 276-294 Published online: 13 ”? 2020

66 Download citation @ https://doi.org/10.1080/01973533.2020.1756817 |0 Check for updates

B Full Article al Figures & data & References &6 Citations Ll Metrics © Licensing = Reprints & Permissions PDF | EPUB

Abstract

Student Evaluations of Teaching (SETs) do not measure teaching effectiveness, and their widespread use by Related res

university administrators in decisions about faculty hiring, promotions, and merit increases encourages people also
poor teaching and causes grade inflation. Students need to get good grades, and faculty members need to read

get good SETs. Therefore, SETs empower students to shape faculty behavior. This power can be used to
Student evalua
inadequate asse

article reviews research that shows that students (a) reward teachers who grade leniently with positive SETS, SIS E

reward lenient-grading instructors who require little work and to punish strict-grading instructors. This

(b) reward easy courses with positive SETs, and (c) choose courses that promise good grades. The study also Henry A. Hornsts
shows that instructors want (and need) good SETSs. Searls i

Published online: 2

< Previous article View issue table of contents Next article » Unbiased, relial
can still be unfa




Students’ Evaluation of Teaching and Their Academic
Achievement in a Higher Education Institution of Ecuador

‘ Tarquino Sanchez', §§ Raquel Gilar-Corbi?, E Juan-Luis Castejon?, i Jack Vidal' and u Jaime Leon?

INational Polytechnic School, Quito, Ecuador
2Developmental and Educational Psychology Department, University of Alicante, Alicante, Spain

3Department of Education, University of Las Palmas de Gran Canaria, Las Palmas, Spain

This paper addresses the relationship between student evaluation of teaching (SET) and academic achievement in higher
education. Meta-analytic studies on teaching effectiveness show a wide range of results, ranging from small to medium
correlations between SET and student achievement, based on diverse methodological approaches, sample size studies, and
contexts. This work aimed to relate SET, prior academic achievement, and academic achievement in a large sample of
higher education students and teachers, using different methodological procedures, which consider as distinet units of
analysis the group class and the individuals, the variability between students within classes, and the variability between
group-class means, simultaneously. The data analysis included the calculation of group-class means and its relationship
with the group-class mean academic achievement, through correlation and hierarchical regression techniques;
additionally, a multilevel path analysis was applied to the relationship between prior academic achievement, SET, and their
academic achievement, considering the variability among group classes. A multisection analysis was also carried out in
those course disciplines in which there was more than one class group (section). The results of individual and group-class
analysis revealed that SET was moderately low but related to academic achievement in a significant way once the effect of
previous academic achievement was controlled. In addition, multilevel path analysis revealed the effect of SET on
achievement, both within and between group-class levels. The results of the analysis carried out in the course disciplines
with different sections, according to a multisection design, yielded similar results to the individual and aggregated data
analyses. Taken together, the results revealed that SET was low related to academic achievement, once the effect of
previous academic achievement was controlled. From these results, it follows that the use of SET as a measure of teachers’

effectiveness for making administrative decisions remains controversial.
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Student Evaluations of Teaching are Not Valid JO' n

It is time to stop using SET scores in personnel decisions.
By John W. Lawrence
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In a review of the literature on student evaluations of teaching (SET), Philip B. Stark and Richard

Freishtat—of the University of California, Berkeley, statistics department and the Center for G et AAU P
Teaching and Learning, respectively—concluded, “The common practice of relying on averages of U pdates

student teaching evaluation scores as the primary measure of teaching effectiveness for

promotion and tenure decisions should be abandoned for substantive and statistical reasons:

There is strong evidence that student responses to questions of ‘effectiveness’ do not measure

teaching effectiveness.” This is a startling conclusion, given that SET scores are the primary SIGN UP HERE
measure that many colleges and universities use to evaluate professors’ teaching. But a
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Do the Best Teachers Get the Best Ratings?

Nate Kornell” and Hannah Hausman

Department of Psychology. Williams College, Williamstown, MA, USA

We review recent studies that asked: do college students learn relatively more from teachers whom they rate highly on
student evaluation forms? Recent studies measured learning at two-time points. When learning was measured with a test
at the end of the course, the teachers who got the highest ratings were the ones who contributed the most to learning. But
when learning was measured as performance in subsequent related courses, the teachers who had received relatively low
ratings appeared to have been most effective. We speculate about why these effects occurred: making a course difficult in
productive ways may decrease ratings but enhance learning. Despite their limitations, we do not suggest abandoning
student ratings, but do recommend that student evaluation scores should not be the sole basis for evaluating college

teaching and they should be recognized for what they are.
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Certificates for attending
training. Yay or ?
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CERTIFICATE OF PARTICIPATION CERTIFICATE OF ATTENDANCE
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Diploma of drinking

RENEE PERKINS coffee
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umption has increased

You might as well geta

certificate for it and feel better aboutit!
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Oxford Al in Fintech and Open Banking Programme

APPLIED
DATA SCIENCE
PROGRAM

LEARN HOW TO BECOME A DATA-DRIVEN DECISION
MAKER WITH THE 12-WEEK LIVE VIRTUAL PROGRAM
DELIVERED BY MIT FACULTY

Earn an Al in Finance
Certification 1n 6 Weeks

Prepare for the Al revolution in Finance and Open Banking with this 6-
week, online programme starting 19 January.




